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Response to Intervention (RTI)

School-Wide Systems for Student Success:
A Response to Intervention (RTl) Model

Academic Systems

Tier 3/Tertiary Interventions

Behavioral Systems

Tier 3Tertiary Interventions

*Individual students
*Azsessment-based
*High intensity

Tier 2/Secondary Interventions 5-15%

"Indnadual students
sAcsecement-based

‘Intense, durable procedures

Tier 2/Secondary Interventions

*Some students (at-risk)
*High efficiency

*Hapid response

«3mall group interventions
* Some individualizing

Tier 1/Universal Interventions 80-30%

*Some students (at-risk)
‘High efficiency

‘Hapid response

*Small group interventions
*Some individualizing

80-90% Tier 1/Universal Interventions

'All students
‘Preventive, proactive

Al zettings, all students
‘Preventive, proactive
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Changes...

* RTI “will require some fundamental
changes in the way general education and
special education engage in assessment
and intervention activities” (NASP, 2006).

“Response” to instruction and interventions

Screening and progress monitoring of all
students

Looking at contexts, the quality of instruction,
and classroom datasets, not just individual
students

Focus on the quality of core “Tier 1”
Instruction
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What Do We Mean by “Research-based”?

@ The RTI model is based on
the principle that
instructional practices or
interventions at each level
should be based on
scientific research evidence
about “what works.”

» However, it is essential to
find out what works with
whom, by whom, for
what purposes, and in
what contexts—



@ When deciding if a practice is
appropriate for
implementation as part of an
RTI model, it should have
been validated with students

like those with whom it will be
applied.

@ The U.S.A. National Reading
Panel report “did not address
issues relevant to second
language learning” (2000, p.
3).




With Whom?

9 Luage learners are often
omitted from participant
samples because of their

@ Yet language dominance and
proficiency are important
research variables and can
affect treatment outcomes.

Leaving students out of studies
limits the external validity and =
applicability of such studies,
especially for those who teach
culturally and linguistically
diverse students



With Whom?

@ Research reports should include
information about:

@ |anguage proficiency

@ life and educational
experiences (e.g., socio-
economic, previous
schooling)

@ Data should be disaggregated
to show how interventions
might differentially affect
students from diverse
backgrounds.



By Whom ?

@ Who is implementing the
. instructional practice?

@ Researcher?
@ Experienced teacher?
@ Specialist?

@ Paraprofessional?

,,,,



ForWhat Purposes?

. =N,

_:that is the goal of instruction?

@ Some widely touted instructional |
approaches help improve word
identification skills, but not
necessarily reading
comprehension.

@ According to the Reading First
Impact Study: “Reading First did
not have statistically significant
impacts on student reading
comprehension test scores in
grades 1-3.”



In What Contexts?

effectiveness across schools and classrooms are
common (see the First Grade Studies for a classic
example, Bond & Dykstra, 1967).

@ When students struggle, is it the program, the
teachers’ implementation, or the school context?

@ What is it about the system that facilitates or
impedes learning?

@ Schools are dependent on larger societal influences
that should not be ignored.
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In _ﬁ at Contexts?

o —

.~ It is essential to observe in
- classrooms.

e

—|

@ |s the instruction appropriate for
students’ language and learning needs?

@ What is the relationship between a
teacher and students?

® How does the teacher promote
interest and motivation?

@ We draw different conclusions
when several students are
struggling rather than just a few ...



More thoughts on research...

© Experimental research studies tell us
what works best with the majority of
students in a research sample, not aII
~ students.
@ Some practices may be effective

but have not yet been researched. R g ,

Qualitative research helps us

understand why a practice works Ve {
or not and factors that can affect ‘3
implementation.

» Observation studies in the classrooms

of effective teachers tell us a lot about
the attributes of successful teachers
and the characteristics of effective
instruction.



@ If a child does not make adequate progress with
research-based instruction that is presumed “to
work,” the assumption is made that the child
must have a deficit of some kind.

@ How do we ensure that the child has in fact
received culturally and linguistically responsive,

appropriate, quality instruction?

@ As with earlier identification criteria, this model
must be based on students having received an
adequate “opportunity to learn.”
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Tier 4 Example: Kindergarten

tudents are seated in a circle on the alphabet rug. Teacher
asks them to stand up, and says, “Let’s do the alphabet rap
song.” Teacher begins to rap and makes motions with her
hands to symbolize sound-letter correspondence. Sings A-Alley,
B-Bubba, C-Catina, D-Deedee... Students are trying to mimic the
teacher, however, they are falling behind. [Students are not
understanding this--the teacher is going too fast.] Teacher says,
“Let’s try it one more time.” More and more students are falling
behind to the point where the majority are just looking around
and bumping into each other. They look like bumper cars.
These students cannot keep up with the song and hand
motions. Teacher, “S is for Sammy Snake (making a slithering
motion)... V is for Vinny Vampire (motioning with her hands to

her mouth that she had vampire fangs)...W is Willie Weasel....”
iOrosco, 2007) ‘



Tier 1 E ole: First Grade

The whole Class is sitting in a circle, with the teacher seated at the
head. Teacher says, “Yesterday, how many of you knew your sight
words? One student speaks out, “One?” Another, “Three?” Teacher
replies, “You are right. Three students were able to tell me their
sight words. We need to practice these words; we are really behind.
Every one of you should know these sight words by now. You need
to practice these at home. Don’t you practice these at home?”
Teacher says this with frustration in her face and voice. Teacher
states, “Only those 3 students will be able to pull from the treasure
chest.” ... Teacher begins sight words practice and holds up index
cards with-Big, My, See, Like, I, At, This, And, Up, Have, Too. Students
repeat sight words as Teacher holds up index cards. This is a
repetitive process. She then holds up the word “Big” without saying
anything. One student says the word “Big.” She holds up a another.
“See.” The same student says the word again. She holds up the word
“see” again and tells the student who knew the previous answer not
to say anything. Pause. Another says “see.” She continues to go
through this process with all the words, and says, “Okay guys, you
need to practice these at home, you are not paying attention, you
should have known these words by now.” (Orosco, 2007)



We can not determine whether language
learners have LD without looking into their
classrooms and comparing how they are
doing with their peers.
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Progress Monitoring for ELLs

Py

.~ e No single best test or assessment strategy.
® Different assessments tap into different skills and
knowledge.

® Assessments should be used only for the purpose
for which it was designed.
® Progress monitoring helps to ensure that instruction
is adjusted to meet the needs of individual students
and classrooms of learners—use it to find what

works!




The €omprehensive Assessment System

 Many skills go into “literacy”; we need
-~ measurements across different areas to fully
gauge student progress.

* The assessments currently bein% used only
provide a partial assessment of literacy skills.

* Oral reading fluency does not predict
comprehension for language learners like it
does for fluent English speakers (Crosson &
Lesaux, 2009).



A Common Scenario: Early Literacy Measures

N Lesaux
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The Gap between Reading Words & Comprehending Text (Lesaux)
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There are important differences
between learning to read in a first or

additional Ianguage (August & Shanahan, 2006;
Goldenberg, 2008).

Learning trajectories for emer mg(
srmultaneous bilinguals (learning two
or more ang a§es at once) are not
well understoo

Benchmarks and expected rates of

EFO gress ma}/ not be the same Hopewell,
scamllla et al,, 2012; Linan-Thompson, Cirino, & Vaughn,

Man Ian§uage Iearners have a gap

etween heir English word reading
and their word knowledge and

g(c))erprehensmn (Mancilla-Martinez & Lesaux,

Some recommendatlons put too much
em hasis on phonolo |ca awareness
letter naming at the expense of
other skills, suchas oral language,
vocabulary, and comprehension (e.g.,
the Institute for Education Sciences
Practlce Guide
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Factors that Influence Reading fori.énguage Learners

Reading
skills in L1 & Learning context

proficiency in Teacher’s skills

11&1L2 = & behaviors

Interest, |
prior knowledge, Instructional
motivation practices



The F ibnship b/w Second-Language Oral Proficiency
and Second-Language Reading

~|®* English second-language oral proficiency and
English second-language reading have a reciprocal
relationship. Therefore, we do not teach one and
then the other, in linear fashion, but can teach
both.

® There may be a threshold level of oral proficiency in
the second language that must be achieved before
reading in that language is strongly correlated.

® Optimal programs for ELLs include a focus on oral
English language development as well as on
reading.



Differences b/w Second Language Readers and Native
Languiage Readers

Translation, cognate
awareness, and information
transfer across languages are

unique to L2 reading.

Unknown vocabulary is more
of an obstacle for bilingual
readers.

Good second-language readers
focus much more on word
meaning than do good
monolingual readers.

Cohesive signals (e.g.,
referents such as “them” or
“it”) are more problematic.



Phonological Awareness and Language Learners

Phonological awareness transfers from L1 to L2.

Phonological awareness (in English) can present
special challenges to ELLs.

e Phonemes not present in the student’s first language are difficult
to distinguish auditorily from similar sounds.

e Sound placement in words differs across languages.

e Phonological tasks with unknown sounds and words are more
difficult.

Teachers can help ELLs by finding out which
phonemes exist and do not exist in their native
language and helping them hear new sounds.




Alphab A~ Principle, Decoding, and huage Learners

The process of
learning to read in an ¢ Spanish and English share many similarities (e.g.,
L2 is facilitated when the sounds represented by the letters b, ¢, d, f, |, m,
students are already P @ 2andy). | |
By e o (L2 &pre e However, vowels look the same in Spanish and
. English but represent different sounds. Therefore,
the orthographic English vowel sounds and their various spellings
systems of the two can be very challenging for ELLs.

languages are similar.

o

Unfamiliar phonemes and graphemes make decoding and spelling
difficult.

Not knowing L2 vocabulary prevents language learners from using
context clues and word meaning to figure out how to read a word.

Learning letters and sounds can seem very abstract.
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Vo ulary and Language Learners

)

e prepositions (e.g., “o above”)
e pronouns (e.g., ”she,” ”they”)

e cohesion markers (e.g., “therefore,”
“however”)

words with multiple meanings (e.g.,
”bat’” ”“ght”)

figurative language such as similes (e.g.,
“swims like a fish”) or metaphors (e.g.
“his stomach was a bottomless pit”)

idioms (e.g., “to know something inside
out”)

Language
learners can be
confused by
common words:

False cognates can perplex students (e.g., “fast” in German
means “almost”; “embarazada” in Spanish means “pregnant”)




&v
ifi)

:.:;_a a_

..; :

‘.:




Sample Tree Diagram

(Juartz Clay Bones Shells

\ /

Clastic Chemical  Organic

Basalt Granite \ / Marbl Slat
\ / v

[gneous Metamorphic Sedimentary

Classification of Rocks
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Reagglgﬁg Comprehension and Ldnguage Learners

=
- - =

e [anguage proficiency
Many factors e vocabulary knowledge

affect the e ability to use comprehension
reading strategies
elnploJ =il [eJa M © differences in text structure
of language e culture influences
learners: e interest

e schema




The Importance of Background;-l'{nowledge
(Example)

@ Group 1:
- Told that they were gathering information in order to
rob a house.
Group 2:
Told that they were prospective home buyers.

Both groups read the same passage describing a
house.

Results:

Memory for information varied according to activated
schema and prior knowledge.

(Pichert & Anderson, 1977; Goetz, et al., 1983)
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Collaborative Strategic Reading

* Collaborative Strategic Reading (CSR) combines
- reading comprehension strategy instruction and
collaborative learning to:

Improve reading comprehension.
Increase content learning.
Maximize students’ involvement.

Increase opportunities for students to use
academic language (especially important for English
language learners).

Increase students’ confidence.



—— COLLABORATIVE STRATEGIC READING
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l. Read

Read the title, subtitles,
headings and keywords
to learn about the passage.

-

. Look for clunks

Find words or ideas you don’t understand.

l. Question
Write three types of
questions that can be
answered by reading the
passage and thinking about

2. Use fix-up ¢tr ategies
* Re-read the sentence with the clunk.

Z. Brainstorm * Re-read sentence before and after clunk. ity i
Think about what you » Look for prefixes, suffixes and root words. * Right There
already know about * Look for cognates. * Think and Search

+ Author and You

‘ GET tHe GIST B 2. Review
2 : Identify the most
important information.

the topic.

2. Predict

Predict what you
will learn.

.. Figure out the main idea
* Determine the most important who or what.

* Find the most important information about
the who or what.
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CSR Learning Log

e CSR learning
rainstorm: Connecti oe \ I Og S en abl e
students to keep
: L track of learning
b “as it happens”
and provide a
springboard for
follow-up
activities.

DURING READING: Section 1

Logs support all
students to be
active
participants.



CSR CUE CARD

i3 CSR-CO

CSR Leader

Job Description

The leader’s job is to guide the group through all
The leader keeps track of time, keeps the group v
leads the review.

DURING READING

Read
+  Who would like to read the next section?

Click and Clunk
+  Write your clunks in your learning log.

+ Clunk expert, please help us.

Get the Gist
+ It's time to get the gist. Gist expert, please

[Repeat all of the steps in this sect

AFTER READING

Questions

« It’s time to ask questions. Question expert,
us.

Review

+ Now it's time to write the most important id

[When everyone is done.]

+  Who would like to share?

« Remember to say why vour ideas are the my

Compliments and Suggestions
Something that went well today was
Next time we need to work on
Is there anything else that would help us da
time?

CSR CUE CARD

Clunk Expert

Job Description

The clunk expert makes sure that students wri
their learning logs. The clunk expert also help
strategies to figure out the meaning of unknov

DURING READING

Click and Clunk
»  Who has a clunk?

+ Does anyone know the meaning of the (
If YES

+ Please explain what the clunk means a1
S0.

+ Let's reread the sentence and make sun
makes sense.

[Check for understanding

If NO, Use Fix-Up Strategies
[After you come up with a defi
+  Write the definition in your learning loj

+ Let's reread the sentence and make sur
makes sense.

CSR EXxpert Roles

Everyone contributes and is a
valued member of the group.

i3 CSR-CO

CSR CUE CARD

Gist Expert

Job Description

The gist expert makes sure that all students in the
their own gists. The gist expert also leads the groy
their gists and discussing the quality of the gists. |
contain the topic (the most important “who” or “v
most important information about the topic. Gist
10 words.

DURING READING

Get the Gist
«  What is the most important “who” or “what”

i3 CSR-CO

CSR CUE CARD

Question
Expert

Job Description

The question expert guides the group in coming up with questions that
address important information from the reading. The question expert
makes sure that students ask different levels of questions. The question
expert checks to see that all students write questions and answers.

AFTER READING

Wrap Up
[Help your group come up with a gist that incl +  Let’s think of some questions to check whether we really

important information, leaves out the ¢ understood what we read. Write your questions and the an-
and contains about 10 words.] swers in your learning log.

Remember to write different types of questions:

i3 CSR-CO

[Ask students to share.]
+ Everyone, think of your own gist and write i
learning log.
[When everyone is done.]
+  Who would like to share their gist?

a. “Right there”
b. “Think and search”
¢. “Author and you”
[After everyone is finished writing questions, ask:]
«  Who would like to share his or her best question?

[Check that the question begins with “who,” “‘what,” “when,”
“where,” “why,” or “how.”]

+  Who would like to answer that question?

+  Where did you find the information to answer that
question?
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http://www.amazon.com/English-Language-Learners-Struggle-Reading/dp/1412941474/ref=sr_1_6?ie=UTF8&s=books&qid=1257209795&sr=1-6

The single biggest error
made in placing language
learners into special
education is:

misinterpreting language
acquisition as a learning
or language disability

We must help educators
become better at making
this distinction




Uz e Ach|5|t|on or Learnmg D|sab|I|ty?

e Many factors must be considered and ruled out as possible

e

reasons for a child’s struggles.

e There are multiple possible explanations for every behavior.




It'simportant to...

e Oral language
e Written language
e Literacy (and what can be confusing)

Know possible characteristics associated with LD

Look at the quality of instruction and students’
opportunities to learn




Child Study Team Example

ames was at ESOL (English for Speakers of Other Languages)
Level 1.

Teacher: “My real concern is that when | give a direction (in
English) he gives me a blank look, like he doesn’t
understand. He’s lost.” She also noted that he had difficulty
paying attention.

Assistant principal: “A lot of children in ESOL have these
difficulties.”

Teacher: “But | think it’s more than that. It’'s more a matter of
higher level thinking.”

This was accepted by the team and they proceeded to refer the
student for an evaluation. They did not discuss his native
language skills, and whether he exhibited these same
problems in Haitian Creole.




James’ Class (with almostall language learners at besinning stages of proficiency)

Teacher: “The last sense is the sense of touch. That
means you feel. Feel the floor with your elbows. Can you
feel it?” [OC: The students don’t understand what to do.
There are no visual cues.] Teacher (yelling), “Some of you
are being extremely rude.” Then she asks more calmly,
“So did you feel the floor with your elbows, but do you
normally feel with your elbow?” A few students respond,
“No.” Teacher yells again, “You just finished telling me P

you were listening, Ezekiel. Were you lying to me? I’'m i Vs
only going to call on the people who are bt i
listening.”...Teacher: “If | wanted to eat cake, what sense Rttt
would | use?”...“My point is that you use your sense of [l & B
taste to decide if you like it.” Teacher (yelling): “Pay TS
attention to me, not his shoes! His shoes aren’t going to R
give you a grade. | will.” “If one more person touches
shoes, I’'m going to throw it in the garbage. It’s important
to make sure your shoes are tied, but not while I'm

teaching.”

a)
P

-
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http://www.amazon.com/Many-Minority-Students-Special-Education/dp/080774624X/ref=sr_1_18?ie=UTF8&s=books&qid=1257210022&sr=1-18

Letter Naming Fluency Risk Level Overview

B%LR O0%MR B%HR

100%

18 19 19 17

90%

80%

70%

60%

50%

40%

30%

20%

10%

0%
Total Kindergarten Classroom 19 Classroom 13 Classroom 21 Classroom 22 Classroom 14
Unit of Analysis

George Batsche & David Tilly




DME arities O ) dnad Lahauaage Acc 0

Behaviors Associated w/ LD

Behaviors when Acquiring an L2

Difficulty following directions

Difficulty following directions

Difficulty with phonological awareness

Difficulty distinguishing b/w sounds not in L1

Slow to learn sound-symbol
correspondence

Confusion w/ sound-symbol correspondence
when different than in L1
Difficulty pronouncing sounds not in L1

Difficulty remembering sight words

Difficulty remembering sight words when
word meanings not understood

Difficulty retelling a story in sequence

May understand more than can convey in L2

Slow to process challenging language

Slow to process challenging language

May have poor auditory memory

May have poor auditory memory

Confused by figurative language

Confused by figurative language

May have difficulty concentrating

May have difficulty concentrating

May seem easily frustrated

May seem easily frustrated




In conclusion...

@ A comprehensive, systemic approach
- toRTlincludes:
~ @ strong leadership,

@ 3 well-established infrastructure,

@ coordinating curriculum and assessment
considerations,

addressing teachers’ and others’ professional
development needs,

attending to school climate issues,

collaboration among special educators, general
educators, and families,

and enhancing leaders’ capacities to orchestrate and
respond to multiple (often contradictory) reforms
(Adelman & Taylor; Burdette, 2007).
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